
Leeward Community College 
Comprehensive Review and Evaluation 

Due Date:   November 16, 2015 

Program/Unit/Area Name: Remedial/Developmental Writing 
Period:  August 2012 to May 2015 
 
College Mission: 
At Leeward Community College, we work together to nurture and inspire all students. We help 
them attain their goals through high-quality liberal arts and career and technical education. We 
foster students to become responsible global citizens locally, nationally, and internationally. We 
advance the educational goals of all students with a special commitment to Native Hawaiians. 

Program Mission: 
The goal of the Remedial/Developmental Writing Program is to prepare students for college-
level courses as quickly as possible, preferably in under one year. 

Part I.  Executive Summary of Program Status 
The 2014 -2015 Action Plan in the Annual Report of Program Data (ARPD) stated that classes 
such as ENG 24 and the ALP 22/100 would continue to be scaled up.  We also offered sections 
of courses for students who may still need a more traditional approach. 
 

1)  Continue to support/fund professional development.  Attendance at State and National 
professional conferences is essential to keep our faculty and staff abreast of trends in writing 
instruction and infusing faculty members with enthusiasm for new models, methods, and 
materials. 

Response:  The Language Arts Division has been very proactive in sending Developmental 
Education English teachers to several conferences over the past three years (2012 -2013, 2013 
– 2014, 2014 – 2015).  Following is a table that lists all the teachers, the dates, and the total 
cost of the developmental education-themed conferences (most of these conferences have 
classes and discussions on both reading and writing classes) that have been attended of 
$62,148.97. 

Name Date of Conference Conference 

Ann Berner March 2013 National Association for Developmental 
Education 

Kay Caldwell March 2013 National Association for Developmental 
Education 

Nicole Keim-
Fortuno 

March 2013 Achieving the Dream  

Kristi Ayers March 2013 Composition and Communication 

Lance Morita March 2013 Composition and Communication 

Kay Caldwell March 2013 2013 Conference on College Composition 
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Kristi Ayers March 2013 Teaching Accelerated Integrated Reading 
And Writing  

Meredith Lee March 2013 Teaching Accelerated Integrated Reading 
And Writing 

Kristi Ayers May 2013 Reading Across the Disciplines Workshop 

Frances Won June 2013 International Conference on the First-Year 
Experience 

Kay Caldwell June 2013 International Conference on the First-Year 
Experience 

Eileen Cain June 2013 National Conference on Acceleration in 
Developmental Education 

Melanie Van 
der Tuin 

June 2013 National Conference on Acceleration in 
Developmental Education 

Susan 
Waldman 

June 2013 National Conference on Acceleration in 
Developmental Education 

Ann Berner November 2013 National Council of Teachers of English 

Kay Caldwell November 2013 National Council of Teachers of English 

Lance Morita November 2013 National Council of Teachers of English 

San Albers April 2014 First-Year Experience 

Kristi Ayers June 2014 6th Annual Conference on Acceleration in 
Developmental Education 

Michelle 
Igarashi  

June 2014 Conference on Acceleration in 
Developmental English 

Ann Berner November 2014 National Council of Teachers of English 

Brandi Reyes 

 

November 2014 National Council of Teachers of English 

Kay Caldwell November 2014 National Council of Teachers of English 

Lance Morita March 2015 2015 Conference on Acceleration in 
Developmental Education 

Cara Chang May 2015 Conference on College Composition and 
Communication 

Ann Inoshita June 2015  2015 Conference on Acceleration in 
Developmental Education 

Courtney 
Takabayashi 

June 2015 2015 Conference on Acceleration in 
Developmental Education 

Lani Uyeno June 2015 2015 Conference on Acceleration in 
Developmental Education 

Meredith Lee June 2015 2015 Conference on Acceleration in 
Developmental Education 
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2)  Hire more full time writing faculty to replace those who retired.  To increase efficiency of 
instruction for student success, more full-time developmental English positions should be 
considered. 

Response:  In the past three years, as teachers have retired, the Language Arts Division has 
hired 5 new full-time faculty members to teach developmental education classes. 

3) Continue to look at the impact that late enrolled students have on student retention and 
success while discussing possible changes and impacts we can make that will help these 
students to be more successful. 

Response:  A continued dialogue on and analysis of ways to eliminate late enrollment of 
students in developmental English classes was undertaken.  However, a new initiative was 
brought forth by the system in Summer 2015 that states that all students must take English 
classes in their first semester/year at Leeward beginning in Fall 2016.  This will aid in getting 
English developmental education students through the pipeline quicker and on to college-level 
courses.  Although it will be fully implemented in Fall 2016, the Language Arts Division will begin 
to direct all new students in spring 2016 to enroll in English classes.  Since this initiative will 
greatly add to the number of classes that will need to be offered in the fall, if we can get new 
students in the Spring 2016 into English classes right away, it will help the numbers in the 
following semester, Fall 2016.  

Part II.  Program Description 
History 

Developmental Education programs have existed in the community colleges for 
decades.  At Leeward, the efforts over the last five years have been shaped by the 
Student Success Initiative, which began in Fall 2010 and set for review by Spring 2015. 

During that period, developmental reading and writing faculty in the Language Arts 
Division have experimented with a number of approaches that they hoped would 
improve the success rates of students in developmental English classes, shorten the 
time students spend in developmental education, and transition them into college-level 
courses, which would, in turn, result in better rates of completion and transfer to four-
year institutions. 

In the five years of the initiative, in addition to traditional courses—ENG 8, 19, and 22—
Leeward has experimented with traditional writing classes in learning communities; 
supplemental support in-class and at the tutoring center; accelerated 8-week sessions of 
ENG 22 taken concurrently with ENG 21; combining reading and writing instruction in 
one course (ENG 24); and just-in-time remediation with ALP ENG 22/100. 

Over the last three academic years, about 2,627 new high school graduates took the 
COMPASS writing test at Leeward.  1,615 of them—about 61%-- placed into 
developmental level classes.  Only 34% to 40% actually took a developmental writing 
class in their first year.  Although the actual numbers of students who took a 
developmental writing class in their first year is low, we still have well over 1,000 
students per year who need help with writing skills. 

Program goals 
The goal of the English Developmental Education program is to prepare students 
for college-level courses as quickly as possible, preferably in under one year. 
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Faculty and staff 
Following is a list of all teachers who have taught at least one Developmental Education 
English class (which includes Reading and Writing classes) in the past three years. In 
addition to the full-time teachers listed below, we also had 13 lecturers teach 
Developmental Education English classes in the past three years. 

 
Teachers 

Sandra Albers 
Kristi Ayers 
Ann Berner 
Eileen Cain 
Stephen Herr 
Michelle Igarashi 
Ann Inoshita 
Sandra Kelley 
Meredith Lee 
Lance Morita 
Mimi Nakano 
Brandi Reyes 
Alan Smolka 
Dayle Turner 
Lani Uyeno 
Melanie Van Der Tuin 
Susan Waldman 
Rae Watanabe 
Frances Won 

 
Resources 

Classrooms 
The following classrooms were used to teach Developmental English classes during 
2012 – 2013: DA 103, DA 105, LA 102, LA 103, LAS 104, LA 105, LA 106, LA 107, LA 
109, LA 227, LA 228, PS 101a, PS 101b, UHWO 

The following classrooms were used to teach Developmental English classes during 
2013 - 1014:  DA 103, DA 105, GT 205a, LA 101, LA 102, LA 103, LA 104, LA 105, LA 
106, LA 107, LA 108, LA 109, LA 227, LA 228, PS 101a, PS 101b, UHWO. 

The following classrooms were used to teach Developmental English classes during 
2014 – 2015:  ED 101, ED 102, ED 103, GT 205a, LA 101, LA 102, LA 103, LA 104, LA 
105, LA 106, LA 107, LA 108, LA 109, LA 227, LA 228. 

The biggest challenge for Developmental English classes in the future will be finding 
enough classrooms for the new initiative of requiring all students to take English within 
their first year at Leeward CC. 
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Personnel Funds 
The following is a table of personnel funds for Developmental English courses by year. 

Year Total Funds 
2012 – 2013 $442,941.67 
2013 – 2014 $773,036.00 
2014 – 2015 $725,473.00 

Note:  The personnel funds include all Developmental English courses, both reading and writing. 
 
Supplies 
The following supplies and equipment were used for Developmental English and paid for 
with Language Arts Division fund for all three years (2012 – 2013, 2013 – 2014, and 
2014 – 2015).   

Item Cost 
Developmental Education Laboratory 
monitor (2013) 

$6,700.00 

ELMOs for ENG 24 (2013) $1,600.00 
iPads (2012) (10 iPads x $800) (2012) $8,000.00 
Computers for Developmental Education 
English Faculty 

$5,000.00 

Developmental Education Laboratory 
Inspirational Posters (7 posters x $63.00) 
(2013) 

$441.00 

Supplies for Developmental Education 
Teachers (scantrons, clicker batteries, 
misc. supplies) 

$2,500.00 

TOTAL $24,241.00 
 
 
The following supplies and equipment were used for Developmental English and paid for 
by Grant funds other than Language Arts Division funds for all three years (2012 – 2013, 
2013 – 2014, 2014 – 2015). 

Item Cost 
Developmental Education Laboratory 
computers, software, and supplies  

$55,000.00 

Developmental Education Laboratory 
facilitators ($8.70 x 28.5 hours/week x 32 
weeks) 

$13,502.00 

Laptop cart, ELMO, software and supplies 
for Developmental English Career and 
Technical Education (CTE) courses (an 
experimental course at the time, now 
renumbered ENG 24C) (2014) 

$35,000.00 

Total $103,502.00 
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Part III.  Quantitative Indicators 

Overall Program Health: Cautionary 
Demand Indicators Program Year Demand Health Call 12-13 13-14 14-15 

1 Enrolled in any Remedial/Developmental 1,159 988 1,101 

Unhealthy 

2 Semester Hours Taught 267 228 330 
3 * Student Semester Hours (SSH) Taught 4143 3645 5220 
4 Full Time Students (Fall) Enrolled 419 350 512 
5 Full Time Students (Spring) Enrolled 237 168 236 
6 Number of Classes Taught 84 70 81 

Achieving the Dream AtD Fall Cohort 
2011 2012 2013 

7 Percent AtD Cohort with Placement 84% 80% 81% 
8 AtD Cohort Placing Remdial/Developmental 52% 48% 48% 
9 Cohort Enrolling Remedial/Developmental 646 606 591 

9a Percent Cohort Enrolling 
Remedial/Developmental 76% 71% 75% 

10 * Increase Percent Enrolling 4% -5% 4% 
 

Efficiency Indicators Program Year Efficiency Health Call 12-13 13-14 14-15 
11 Average Class Size 15.3 15.7 15.2 

Healthy 

12 * Fill Rate 87.8% 89.6% 91.4% 
13 Number of Low-Enrolled (<10) Classes 12 5 6 
14 * BOR Appointed Faculty (FTE) 5.3 5.6 7.9 

15 Non-BOR Appointed Faculty Teaching 
Classes 9 9 10 

16 Percentage Classes Taught by Regular 
Discipline Faculty 57% 71% 73% 

17 Percentage Classes Taught by non 
Regular Discipline Faculty 43% 29% 27% 

18 Program Budget Allocation Not 
Reported 

Not 
Reported $586,999 

18b Tution and Fees Not 
Reported 

Not 
Reported $0 

19 Cost per SSH Not 
Reported 

Not 
Reported $112 

*Data element used in health call calculation Last Updated: July 30, 2015 
 

Effectiveness Indicators Program Year Effectiveness Health Call 12-13 13-14 14-15 
Retention (Course Completion) 

Unhealthy 

20 1 Level Below College Level 95% 94% 93% 
21 2 Levels Below College Level 90% 96% 93% 
22 3 or More Levels Below College Level 99% 98% 98% 

Successful completion (Equivalent C or Higher) 
23 1 Level Below College Level 67% 61% 63% 

23a 1 Level Below College Level 626 500 672 
24 Withdrawals (Grade = W) 49 45 73 
25 2 Levels Below College Level 48% 50% 57% 

25a 2 Levels Below College Level 120 92 47 



	
	

7	
	

26 Withdrawals (Grade = W) 26 8 6 
27 3 or More Levels Below College Level 57% 73% 68% 

27a 3 or More Levels Below College Level 55 75 60 
28 Withdrawals (Grade = W) 1 2 2 

 

Achieving the Dream AtD Fall Cohort   2011 2012 2013 

29 Cohort Enrolled in Remedial Developmental 
Course 646 606 591 

  

30 
Cohort Successful Completion at Least One 
Remedial/Developmental Course within First 
Academic Year 

450 407 410 

31 Percent Cohort Successful Completion 70% 67% 69% 

Remedial/Developmental Pipeline 
32 AtD Cohort Size 1,627 1,769 1,631 

33 Percent AtD Students Placing Into Remedial/ 
Developmental Level 52% 48% 48% 

34 Percent AtD Cohort Enrolled in Remedial/ 
Developmental Course 40% 34% 36% 

35 
Percent AtD Cohort Successfully Completing 
Any Remedial/ Developmental Course Within 
First Academic Year 

53% 48% 52% 

36 
Percent AtD Cohort Successfully Completing 
College Level Course Within First Academic 
Year 

36% 38% 38% 

 

Successful Next Level Program Year   12-13 13-14 14-15 
Persistence (Fall to Spring)   

37 * Percent From 1 Level Below College Level, 
To College Level 68.7% 34.6% 38.7% 

37a From 1 Level Below College Level, To College 
level 323 249 256 

38 Percent From 2 Levels Below College Level, 
To 1 Level Below 76% 31% 52% 

38a From 2 Levels Below College Level, To 1 Level 
Below 58 38 31 

39 Percent From 3 or More Levels Below College 
Level, To 2 Levels Below 13% 6% 0% 

39a From 3 or More Levels Below College Level, 
To 2 Levels Below 4 4 0 

Success in Subsequent Level (Equivalent C or Higher) 
40 College Level From 1 Level Below 228 156 169 

40a * Percent College Level From 1 Level Below 70.5% 62.6% 66% 

41 1 Level Below From 2 Levels Below College 
Level 40 29 25 

42 2 Levels Below From 3 or More Levels Below 
College Level 2 0 0 

*Data element used in health call calculation Last Updated: July 30, 2015 
 
 

Part IV.  Analysis 
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A.  Demand Indicators 

Over the last three academic years, about 48% to 52% of students, or from 1,627 to 1,769 students, 
entering the college in their first semester after high school graduation placed into developmental 
level classes.  Of those numbers, only 34% to 40% actually took a developmental writing class in 
their first year.  Although the actual numbers of students who took a developmental writing class in 
their first year is low, we still have well over 1,000 students per year who need help with writing 
skills. 

The numbers reported on the ARPD for 2013 to 2014 left out ENG 24 enrollments since at the time 
the system was not sure how to classify the enrollments in ENG 24, a course which combines 
reading and writing while Leeward.  Most of the other UHCCs offer reading and writing instruction in 
separate programs.  For 2014 to 2015 ENG 24 was included in the writing section of the 
ARPD.  This omission for 2013 to 2014 will cause a skew in how the numbers will be read on this 
ARPD, which is looking at three years (2012 to 2013, 2013 to 2014, and 2014 to 2015). 

ENG 24, a course designed to give developmental writing students a chance to proceed through 
developmental English quicker, has been slowly scaling up over the past three years.  Originally, 
ENG 24 was tested as a pilot program until the end of spring 2015.  ENG 24 was developed to 
replace ENG 18, 19, 21, and 22 which have been offered less over the past three years as ENG 24 
has scaled up.  In 2012 to 2013, 9 sections of ENG 24 were offered; in 2013 to 2014, 15 sections of 
the course were offered; and 2014 to 2015, 18 sections of the course were offered.  In the 
meantime, the traditional sequence of courses, ENG 18, 19, 21, and 22 have decreased significantly 
(in spring 2015 1 section of ENG 18 was offered, 2 sections of ENG 19 were offered, 5 sections of 
ENG 21 were offered, and 5 sections of ENG 22 were offered). Therefore, those students who would 
normally have taken the traditional route of ENG 18, 19, 21, and 22, have been absorbed into the 
growing number of ENG 24 courses being offered. 

In addition, the campus has been offering an Accelerated Learning Program (ALP) which includes 
concurrent enrollment in ENG 22 and ENG 100 for 11 developmental education students in each 
section (the ENG 22 ALP courses are counted separately from the stand-alone ENG 22 
classes).  The success in ALP is really encouraging.  This program has also been generally scaling 
up over the last three years with 22 sections being offered in 2012-1013, 19 sections being offered in 
2013 to 2014, and 25 sections being offered in 2014 to 2015.  Any student who would test into ENG 
21 or 22 would be placed into ALP.  

Factoring in the fact that ENG 24 courses were not included in the 2013 to 2014 data, the numbers 
of students enrolled in developmental education writing courses has held steady over the past three 
years with 1,159 in 2012-2013 to 1,101 in 2014-2015.  In addition, student semester hours taught 
has greatly increased from 4,143 in 2012-2013, to 5,220 in 2014-2015.  

The demand data, then, probably are not showing that there is less need for developmental writing 
instruction.  Instead, they are probably indicating that students are delaying enrollment in the 
courses. 

In addition, the number of Full-Time students from 2012-2013 to 2014-2015 went up by 93 students 
in the fall.  In spring, the numbers from 2012-2013 to 2014-2015 have held steady from 237 to 236 
respectively. 

B.  Efficiency Indicators 

The Efficiency Indicators also support the idea that Demand is has not actually declined.  Average 
class size has held steady at 15 for all three years.  The Fill Rate has also increased from 87% in 
2012-2013 to 89% in 2013-2014, to 91% in 2014-2015 - well into the “Healthy” range.  For the past 
three years, the number of low-enrolled classes has gone from 12 in 2012-2013 to 5 in 2013-2014, 
and 6 in 2014-2015.  Over the past three years, we have been doing better in anticipating the 
number of classes needed for each level. 
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The number of BOR-Appointed Faculty to FTE students has increased beginning with 5.3 in 2012-
2013 to 5.6 in 2013-2014. It is currently at 7.9 for 2014-2015, very good numbers.  The two criteria 
for Efficiency—Fill Rate and FTE Student-Faculty Ratio—are both “Healthy.” 

In addition, the percentage of classes taught by regular discipline faculty jumped 16 percentage 
points--from 57 to 73 percent—over the three year period. Those students who took developmental 
education writing classes were more likely to be taught by regular discipline faculty.  We need to 
maintain the number of tenured and tenure-track teachers to support course development, 
instructional consistency, and program continuity.  Full-time faculty who are trained in developmental 
teaching strategies are particularly crucial to an acceleration model. 

C.  Effectiveness Indicators 

The indicators for the three years reported, 2012-2013, 2013-2014, and 2014-2015 indicate: 

• Retention (well above 90 percent) is excellent at all three levels. 
• Successful completion rates for ENG 22 dropped from 67 percent in 2012-2013 to 61 

percent in 2013-2014, although it made a little headway back up to 63% in 2014-
2015.  These numbers are troublesome.  The reporting in the ARPD also does not separate 
the ALP ENG 22 sections from the stand-alone courses which is unfortunate as there is a 
significant difference in the success of ALP ENG 22 to the stand-alone classes. The ALP 
ENG 22 classes have a successful completion rate of 74% in both terms of 2013-2014, and 
70% in 2014-2015.  In previous years, ALP ENG 22 had successful completion rates as high 
as 90% and 97%.  Out of the 17 sections of ENG 22 offered in spring 15, only five were 
stand-alone classes, the rest were all ALP.  The success rate for ENG 19 has stayed pretty 
low—from 48% in 2012-2013, 50% in 2013-2014.  It did jump up 7% to 57% in 2014-2015, 
which is promising.  ENG 8 had a dramatic rise from 57% in 2012-2013 to 73% in 2013-
2014.  Unfortunately that gain has fallen to 68% in 2014-2015 

• The number of withdrawals in ENG 22 jumped by about 62% from 45 in 2013-2014 to 73 in 
2014-2015, a troublesome occurrence. ENG 19 withdrawals dropped dramatically from 26 to 
8 to 6.  ENG 8 continued to have very few withdrawals—one or two in the last three years. 

D.  Persistence Indicators 

Over the past three years, persistence for students moving from ENG 22 to ENG 100 has taken 
a dive.  From 2012-2013 the number was 68.7%, which although still low, was quite good 
compared to what happened in 2013-2014 when it dropped to 34.6%.  It made some gains back 
up to 38.7%, but the numbers are still very worrisome.  Again ARPD reporting does not separate 
the performance of the ALP ENG 22 from the other sections of ENG 22, but with the scaling up 
of ALP ENG 22 along with the drop in the number of stand-alone sections, the number is cause 
for concern.   

The persistence rate for students moving from ENG 19 to ENG 22 also dropped low and 
recovered a little over the past 3 years.  In 2012-2013 it was 76%, but dropped to 31% in 2013-
2014. Again, it recovered a little to 52% in 2014-2015.  For ENG 8 students moving to ENG 19, 
the same pattern occurred, from 13% in 2012-2013 to 6% in 2013-2014.  As of fall 2015, the 
numbers were not available for 14-15 for ENG 8.  

Part of the reason for the large drop in each level from 2012-2013 to 2013-2014 may be 
attributed to the fact that ENG 24 data was not included in that year’s reporting.  This still doesn’t 
account for the lower numbers in 2014-2015, however.  

The successful completion rate for students who received a C or better in ENG 100 after 
completing ENG 22 has stayed somewhat consistent.  In 2012-2013 it was 70.5%.  That number 
dropped to 62.6% in 2013-2014, but made some gain back to 66% in 2014-2015.  If we did not 
include the ALP ENG 22 students, that rate would probably be lower. 
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Several initiatives to improve persistence and success have been undertaken: 

1.DevEd Steering Committee:  A core group of seven Dev Ed instructors has been meeting 
approximately once a month to analyze and evaluate directions which the developmental education 
reading and writing courses are taking.  During the fall 2014 semester, the DevEd Steering 
Committee looked at the impact that late enrolled students have on student retention and success 
while discussing possible changes and impacts we can make that will help these students to be 
more successful 

2.ENG 24, modeled on the Chabot College project of Professor Katie Hern, which incorporates 
reading, writing, and reasoning into one course.  This is a 6-credit course which combines ENG 18, 
19, 21, and 22) into one. The faculty meet bi-weekly and continue to discuss and develop curriculum 
and are working on assessment of the course.  The course finished a pilot program at the end of 
2014-2015.  It has been steadily scaling up to meet student demand since.  

3.Accelerated Learning Project, an initiative developed by Peter Adams (CC Baltimore), combines 
an even number of developmental writing students with transfer level students, adding 3 credits of 
supplemental instruction for those at the ENG 22 level.  ALP instruction has been offered since fall 
2011.  The numbers of these courses continues to increase each semester and has been extremely 
successful in taking students from one level below college level and having them pass not only that 
class, but also the college-level class (ENG 100). 

4.Writing tutors have been invited into English classrooms since 2006 by teachers to facilitate 
student groups.  The high degree of satisfaction shown by students and teachers alike has 
encouraged more writing instructors to follow suit.  

5.Developmental Education Counselor Developmental Education Counselor Nicole Keim-Fortuno 
has proved to be an invaluable contribution to the student success initiative.  Part of the success of 
ALP can be attributed to the fact that the students placed in the ALP ENG 22 classes were all 
screened by Nicole prior to the beginning of the semester.  She also advises Dev Ed students 
(including ESL students) who are struggling in various ways.  In addition, she has also given advice 
and support to Dev Ed teachers with challenging students (i.e.  Disruptive students).  
 

Part V.  Curriculum Revision and Review 
The following section will include data and explanations for curriculum revision and review and 
evidence of student learning. 
The courses that this report will cover are ENG 8, 19, 22, and ENG 24. 
ENG 8 and ENG 18 (a reading course) were reviewed and the SLOs were updated by the 
Developmental Education Steering Committee in fall 2012.  They were approved by the 
Curriculum Committee and became effective in fall 2013. The new SLOs were aligned with ENG 
21 (a reading course) and ENG 22.  But by common agreement, ENG 21 SLOs were written 
and approved by faculty across the UHCC system.  We could not change these SLOs, so we 
aligned ENG 8 (which is a 6-credit course, covering reading and writing skills) to ENG 21. 
In addition, ENG 22 had already been aligned with ENG 100 (a college-level course), and so we 
could not change the SLOs in that course.  The last time that ENG 22 was updated in 
Curriculum Central and approved by the Curriculum Committee was Fall 2010.  ENG 22 is due 
for an update, but that will have to be undertaken by a committee that also includes ENG 100 
teachers since the only ENG 22 courses that will be taught as of Spring 2016 will be connected 
to ENG 100 courses in the Accelerated Learning Program (ALP). 
ENG 24 was created as a new course.  Its pilot run ended in 2014-2015, so during that year, the 
teachers reviewed its performance and decided to update the SLOs.  The new SLOs were 
submitted the Curriculum Committee for approval and became effective as of fall 2015. 
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ENG 8 - Reading/Writing Basics (5 SLOs) 

Year Number 
of SLOs 

SLOs 
Assessed 

Percentage 
of SLOs 

Assessed 

Sample 
or All 

Students 
Assessed 

Percent of Students 
that passed with a 70% 

or Higher 

2012 - 
2013 

9 SLOs 
 
 
 
 
 
 
 
 

5 SLOs 
Note: New 
SLOs were 
effective as 
of fall 2013 

SLO #1 55% All 43% 

SLO #7 All 100% 
SLO #8 All 74% 

SLO #8 All 81% 

SLO #2 All 81% 

SLO #9 All 81% 

2013 - 
2014 

SLO #1, 40% All 88% 
SLO #2 All 39% 

2014 - 
2015 

None 0% N/A N/A 

 
ENG 8 was assessed every year, except AY 2014-2015.  Five of nine SLOs—#1, 2, 7, 8, and 9 
(about 55%)--were assessed in AYs 2013 and 2014 

We stopped assessing ENG 8 because the current UHCC initiative (as of Fall 2015)  is to move 
all students through the developmental education pipeline as quickly as possible (in one 
semester, preferably) to get them into credit classes and on to graduation.  Leeward’s plan, to 
scale back and eventually not offer traditional courses, like ENG 8, and scale up ALP and ENG 
24 fits well into the UHCC initiative.  As of spring 2016, ENG 8, will no longer be offered.  Any 
student who tests into ENG 8 will automatically be placed in ENG 24. 
 
Assessment Data: 
Areas of concern were SLO #1, which was assessed in 2012 – 2013, and only 43% of the 
students passed.   New SLOs became effective in Fall 2013, during which time the old SLO #1 
(along with other SLOs) were rewritten as SLO #2 in the new SLOs.  This SLO was assessed in 
2013 -2014 and 39% of the students passed. 
The students seemed to be attaining all the other SLOs. 
 
ENG 19 – Writing Essentials 

Year Number 
of SLOs 

SLOs 
Assessed 

Percentage 
of SLOs 

Assessed 

Sample 
or All 

Students 
Assessed 

Percent of Students 
that passed with a 

70% or Higher 

2012 – 
2013 

4 SLOs SLO #2 25% All 56% 
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2013 – 
2014 

None 0% N/A N/A 

2014 – 
2015 

None 0% N/A N/A 

 
Only SLO #2 in ENG 19 was assessed in AY 2012–2013, but the course has not been 
assessed since.  Very few sections of ENG 19 were offered since the Language Arts Division 
decided to head in a new direction with developmental writing courses.  ENG 24, which takes 
the place of four courses (ENG 18, 19, 21, and 22), was scaling up, and traditional courses, 
such as ENG 19, were being greatly scaled back. 
As of Spring 2016, ENG 19, will no longer be offered.  Any student who tests into ENG 19 will 
automatically be placed in ENG 24. 
 
Assessment Data: 
Only one SLO of four was assessed in the past three years.  Only 56% of the students who 
were evaluated for SLO #2 passed the assessment with a score of 70% or better. 
 
ENG 22 – Introduction to Composition 

Year Number 
of SLOs 

SLOs 
Assessed 

Percentage 
of SLOs 

Assessed 

Sample 
or All 

Students 
Assessed 

Percent of Students 
that passed with a 

70% or Higher 

2012 - 
2013 

5 SLOs SLO #2, 40% Sample 81.8% 
SLO #3 Sample 94.3% 

2013 - 
2014 

None 0% N/A N/A 

2014 - 
2015 

SLO #2.1 60% Sample 58% 
SLO #2.2 Sample 67% 
SLO #3 Sample 92% 

 
In AY 2012–2013, two SLOs of five were assessed.  None were assessed in 2013–2014.  In 
2014–2015, 60% of the SLOs—2.1, 2.2, and 3-- were assessed. 

ENG 22 is also changing. ALP instruction has been offered since Fall 2011.  However, as of 
Spring 2016, all sections of ENG 22 will be paired with sections of ENG 100 in the Accelerated 
Learning Program (ALP).  Students who test into ENG 22 will also be enrolled in ENG 100 and 
receive 3 credits of supplemental instruction in the ENG 22 section. 

 
Assessment Data: 
The assessment of ENG 22 over the past three years was only done for stand-alone ENG 22 
courses.  ALP ENG 22  classes were not assessed.  In Fall 2015, only one stand-alone ENG 22 
was offered; as of Spring 2016, only ALP ENG 22 classes will be offered.  The ALP teachers will 
take over assessment of ENG 22 starting in Fall 2015 and moving forward.  The success rates 
for students who take ENG 22 ALP have been much higher than those students who take the 
stand-alone ENG 22 classes. 
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The assessment data show that the students were attaining the SLOs, with the exception of 
SLO 2 (2.1 and 2.2), for which only 58% and 67% of the students passed the assessment with 
scores better than 70%. 
 
ENG 24 – Reading, Reasoning and Writing 

Year Number 
of SLOs 

SLOs 
Assessed 

Percentage 
of SLOs 

Assessed 

Sample 
or All 

Students 
Assessed 

Percent of Students 
that passed with a 70% 

or Higher 

2012 - 
2013 

5 SLOs SLO #1 
Fall 2012 

40% All 78% 

SLO #2 
Fall 2012 

All  63% 

SLO #1 
Spring 2013 

Sample 56% 

SLO #2 
Spring 2013 

Sample  56% 

2013 - 
2014 

SLO #1 
Fall 2013  

40% Sample 73% 

SLO #2 
Fall 2013 

Sample  73% 

SLO #1 
Spring 2014 

Sample 75% 

SLO #2 
Spring 2014 

Sample  75% 

2014 - 
2015 

SLO #1 
Fall 2014 

40% All 96% 

SLO #2 
Fall 2014 

All 96% 

SLO #1 
Spring 2015 

Sample 76% 

SLO #2 
Spring 2015 

Sample 76% 

 
During every semester of the past three school years, SLO #1 and SLO #2 were assessed-- 
40% of the SLOs.  Because the course was in the pilot phase of development, the teachers felt 
it was important to assess the most important SLOs to assure that the students were learning 
the most important information.  Note:  By the date that this report was due, none of the ENG 24 
assessment results for the past three years (six semesters) has been entered into Tk20.  All 
information was received directly from the teachers. 
As the pilot phase wound down, the teachers rewrote all the SLOs for the course.  They were 
approved by the Curriculum Committee and became effective for Fall 2015. 
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Assessment Data: 
Looking at the data for ENG 24 is more important than for the other English developmental 
writing classes since they will all (with the exception of ENG 22 ALP) no longer be offered as of 
Spring 2016. 

The numbers look good for student attainment of SLOs.  The results for SLOs #1 and #2 are 
relatively low in AY 2012-2013, but that was the first year that the course was offered. The 
numbers have improved since that first year.  In AY 2014, more than 70% of the students 
assessed were passing with scores more than 70%.  In AY 2015, the percentage of students 
passing with 70% or more went as high as 96% even as the course was being scaled up.  We 
appear to be on the right track for this course. 
 
Part VI.  Survey Results 
This area is not applicable to the Developmental Education Writing Program. 
 
Part VII.  Overview Analysis of Program 

Alignment with college mission 
This course helps the college meet these principles from the 2014-2015 Leeward 
Mission Statement: 

Nurture and inspire all students. 
As an open-access institution, we value all students in Developmental Education English 
classes.  We seek to meet their needs by bringing their skills up to college-level so they 
will be more successful as they pursue their college education. 

Help students to attain their goals through high-quality liberal arts education. 
We continue to value institutional integrity by fostering a culture of continuous 
improvement to open pathways to student success through our assessment of  the 
classes we are teaching, and, as we see the changing needs of our students, we are 
adding new classes and pathways (such as ENG 24 and ALP) to success for our 
Developmental Education English students. 

Foster students to become responsible global citizens locally, nationally, and 
internationally. 
We value cooperation, collaboration, and social responsibility as we build a sense of 
community inside the institution by preparing students in our Developmental English 
classes to be successful in their college education and, further, in their career and 
personal goals. 

Advance the educational goals of all students whether it be for them to continue 
successfully on to college-level courses, or to further their career and personal goals. 

The courses offered in the Developmental English (Writing and Reading) Program 
prepare our students to be successful in their college-level courses and for life in general 
by teaching critical thinking and problem solving strategies, written 
communication skills and use of technology.  We strive to teach our students to be 
responsible citizens, and to take responsibility for their learning, deepen their 
understanding, and develop and appreciation for the skills they are learning. 
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Strengths and weaknesses based on analysis of data 
Please analysis in Part IV. 

Evidence of quality 
Please analysis in Part IV. 

Evidence of student learning 
All information about student learning (SLOs) was obtained through Tk20 with the 
exception of ENG 24 assessment data which has not been input into Tk20 yet.  For this 
course, all assessment information was received directly from the teachers. 

Please see Part V. Curriculum Revision and Review (page 5 to page 9) for a 
full discussion of the SLOs which were assessed by semester/year and the 
success rates of those SLOs. 

Resource sufficiency 
In terms of resources, the Remedial/Developmental Writing Program needs the following 
to help students to successfully prepare for college-level courses: 

1.  Continue to support/fund professional development.   
2.  Hire more full time writing faculty  
3.  Hire another APT Academic Advisor  
4.  Offer more tutors for ENG 24 classes.   

5.  Have more computers available to English developmental education students.   
6.  Replacement computers for Developmental Education computer lab 
7.  Smart Boards for Developmental Education Classrooms 

Recommendations for improving outcomes 
The current initiative (as of fall 2015) for all the UHCCs is to move all students through 
the developmental education pipeline as quickly as possible (in one semester, 
preferably) to get them in to credit classes and on to graduation.  Our current plan, of 
scaling back and eventually not offering traditional courses, while scaling up ALP and 
ENG 24 fits well into the initiative. 

As of spring 2016, ENG 8, 18, 19, 21, and stand-alone 22 courses will no longer be 
offered.  Any student who tests into ENG 8, 18, or 19 will automatically be placed in 
ENG 24.  Those who test into ENG 21 or 22 will be put into ALP courses.  Students who 
pass ENG 24 with an A, B, or C will then move into ENG 100 classes.  If a student does 
not pass ENG 24, they will have the option of going in to ALP courses and the ability to 
pass ENG 100 in their first year of college.  The same holds true for those students who 
do not pass ALP.  If they pass the ENG 22 portion of the course, but not the ENG 100 
part, they can take ENG 100 the next semester and still get through the pipeline in their 
first year. 

Another part of this initiative is to require all new incoming students to take English in 
their first semester of college.  This will begin full-scale in Fall 2016.  Currently (Fall 
2015), this plan is causing a bit of worry over the number of sections (both ENG 24 and 
ALP) that will need to be offered in order to service the large numbers of students who 
will be taking English classes.  This is also a good thing, however, because it means that 
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those students who have put off taking English classes, or who never take an English 
class and stop attending college, will get the prerequisites they need to get into all the 
other credit courses they need to take to graduate. 

Part VIII.  Action Plan 
The current initiative (as of fall 2015) for all the UHCCs is to move all students through the 
developmental education pipeline as quickly as possible (in one semester, preferably) to get 
them in to credit classes and on to graduation.  Our current plan, of scaling back and eventually 
not offering traditional courses, while scaling up ALP and ENG 24 fits well into the initiative.  As 
of spring 2016, ENG 8, 18, 19, 21, and stand-alone 22 courses will no longer be offered.  Any 
student who tests into ENG 8, 18, or 19 will automatically be placed in ENG 24.  Those who test 
into ENG 21 or 22 will be put into ALP courses.  Students who pass ENG 24 with an A, B, or C 
will then move into ENG 100 classes.  Even if a student does not pass ENG 24, they still have 
the option of going in to ALP courses and have the ability to pass ENG 100 in their first year of 
college.  The same holds true of those students who do not pass ALP.  If they pass the ENG 22 
portion of the course, but not the ENG 100 part, they can take ENG 100 the next semester and 
still get through the pipeline in their first year.  

Another part of this initiative is to require all new incoming students to take English in their first 
semester of college.  This will begin full-scale in fall 2016.  Currently (fall 2015) this is causing a 
bit of worry over the number of classes (both ENG 24 and ALP) that will need to be offered in 
order to service the large numbers of students that will be taking English classes.  This is also a 
good thing, however, because it means that those students who have put off taking English 
classes, or who never take an English class and stop attending college, will get the 
prerequisites they need to get into all the other credit courses they need to take to graduate.  

With the scaling up of classes such as ENG 24 and the ALP courses, along with cutting back of 
traditional courses, the Remedial/Developmental Writing Program will do the following: 

1. Continue to support/fund professional development.   
With the scaling up of our ALP and ENG 24 classes, we will need to assure that our 
teachers remain trained in our new teaching techniques along with learning about and 
exploring new teaching methods.  Attendance at discipline conferences, workshops or 
seminars in Hawaii or elsewhere is essential to both these goals.  It will help our 
teachers to keep abreast of trends in writing instruction and infusing faculty members 
with enthusiasm for new models, methods, and materials. 

All attendees will share what they learn with the Language Arts Division.  With the 
interested colleagues, the attendees will explore what can be done to improve Dev Ed 
student success, retention, persistence, and the speed with which they move through 
Dev Ed courses.  Current research (Hillary Pennington, The Gates Foundation) 
continues to indicate that if developmental students take more than a year to complete 
preparatory level courses, we will lose half. 

2. Hire more full time writing faculty to replace those who will soon be retiring.  
To increase efficiency of instruction for student success, more full-time developmental 
English positions should be considered. 

This goal supports the College's Strategic Plan of recruiting and retaining qualified, 
effective, and diverse faculty, staff, and leadership.   

3. Hire another APT Academic Advisor  
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To help our currently over-worked counselor.  With the scaling up of courses, accurate 
placement and the ability to deal with both in-class and out-of class student issues will 
be of greater importance.  There are only so many students that Nicole is able to see in 
a given day. Our numbers in the coming year (fall 2016) may well double what we have 
had in the past three years.  It will be crucial to be able to give the support and service 
that all our students need to be successful. 

4. Offer more tutors for ENG 24 classes.   
Since we will be placing all students 2 or more levels below college-level English in to 
ENG 24 classes, there will be a multitude of students at different points along the way to 
being prepared for ENG 100.  It becomes very important to give these students the extra 
help they will need in the classroom in order to be successful.  Tutors are a very good 
way to help these possibly under-prepared students. 

5. Have more computers available to English developmental education students.  
Computers on Wheels (COW) become important to helping students in the classroom 
with their writing. Seeing what students are writing, and helping them to revise during the 
writing process is crucial for student success in writing classes. Having two of these 
COWs would be ideal as they can be moved around and signed out by instructors.  

6. Replacement computers for Developmental Education computer lab.  
The current computers in the developmental education computer lab are over two years 
old.  They will need to be updated to current computers, including software. 

7. Smart Boards for Developmental Education Classrooms.  
Just as in having COWs for students to use in the classroom, it’s important for teachers 
to be able to put student work on a smart board in order to be able to show and help all 
the students in a class with their writing. 

Part IX. Resource and Budget Implications 
In terms of resources, the Remedial/Developmental Writing Program needs the following to help 
students to successfully prepare for college-level courses: 

1. Continue to support/fund professional development.   
2. Hire more full time writing faculty to replace those who will soon be retiring.  
3. Hire another APT Academic Advisor  
4. Offer more tutors for ENG 24 classes.   
5. Have more computers available to English developmental education students.  
6. Replacement computers for Developmental Education computer lab.  
7. Smart Boards for Developmental Education Classrooms.  

 


