
5/24/2018 UHCC Annual Reports of Program Data - Analysis Collection

https://www.hawaii.edu/offices/cc/arpd/preview.php?rev_key=1605 1/3

Directory · Calendar

SEARCH  

Home About Campuses Admissions Academics Research Technology Libraries Arts & Community

Text Version Skip to content Hawaiian language online

University of Hawaii Community Colleges
 Annual Report of Program Data Analysis Preview

(click here to print)

PREVIEW

College: Leeward Community College 
 Program: CoReq English

The last comprehensive review for this program was on 2015, and can be viewed at:
 http://www.leeward.hawaii.edu/planning‐reports

Program Description

The goal of the Remedial/Developmental Writing Program is to have students complete their college‐level writing courses in one year at most.

Part I. Quantitative Indicators
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Part II. Analysis of the Program

 

A. Demand Indicators

In an effort to increase student success, Leeward offers accelerated developmental courses following the UHCC System goal of 70 percent passing within one
academic year. The division runs ENG 24 and 24C (for Career and Technical Education or CTE students), courses designed to push students placing two or more
levels below college English through the developmental pipeline in one semester.  They were developed to replace ENG 18, 19, 21, and 22.  In 2013 to 2014, 15
sections of ENG 24 and two of ENG 24C were offered; in 2014 to 2015, 18 sections of ENG 24 and three of ENG 24C were offered; in 2015‐2016, 19 sections of
ENG 24 and three of ENG 24C ran and in 2016‐2017, 21 sections of ENG 24 with three ENG 24Cs. During this period, sections of the traditional sequence of
courses, ENG 18, 19, 21, and 22  decreased significantly (in spring 2015, one section of ENG 18 was offered, two sections of ENG 19, five sections of ENG 21,
and five of ENG 22). By fall 2015, no stand‐alone ENG 18 or 19 were offered. By spring 2016, ENG 8 ceased. Therefore, those students who would normally have
taken the extended pathway through ENG 8, 18, and 19 were absorbed into the single‐semester ENG 24 or ENG 24C.

In addition, the division offers the Accelerated Learning Program (ALP), which includes concurrent enrollment in ENG 22 and ENG 100 for both general and CTE
populations. Here 11 developmental education students take ENG 100 with 11 students who placed directly into college‐level writing. Based on Peter Adams’
Community College of Baltimore County’s nationally lauded 2007 model, Leeward’s success has been encouraging. This program continued to scale up over the
last three years with 19 sections being offered in 2013 to 2014; 25 sections being offered in 2014 to 2015; 33 in 2015‐2016; and 52 in 2016‐2017.  In fall 2015,
ENG 21, the course for those with reading challenges, ceased. Therefore, as of fall 2015, all students testing into ENG 21 or 22 have been placed into ALP.

The numbers of students enrolled in developmental education writing courses have demonstrated a steady downward trend over the past three years with
1,101 in 2014‐2015, then a slight decrease to 955 in 2015‐2016, followed by 731 in 2016‐2017.  

Since 2014, Leeward CC has been working with individual feeder secondary institutions as well as the P‐20 committee to increase language arts intervention for
struggling students while they are still in high school. As the demand data demonstrates a 32 percent decline in developmental enrollment from 2014 to 2017,
it is hopeful that these secondary programs are effective in placing incoming traditional students straight into college‐level writing.

B.  Efficiency Indicators

The Efficiency Indicators demonstrate Leeward is doing well in enrolling students into college‐level courses. In 2016‐2017, 85 percent of entering students
enrolled in courses leveled at college‐plus supplement or higher. Ninety percent of students placing one‐step below college enrolled in the co‐requisite ALP.
Sixty percent of students placing two or more steps below college‐level enrolled in English leaving only 15 percent who were placed but did not enroll in any
college‐level English course (“Leeward Community College College‐Level Completion Ratios in First‐Year”).

Therefore, according to UHCC English and Math Completion Ratio charts circa October 2017, Leeward is in the green or >50 percent target range in all writing
course offerings.

Regarding instruction, the number of BOR‐Appointed Faculty versus non went from 73 percent in 2014‐2015 to 78 percent in 2015‐2016 to 84 percent in 2016‐
2017, a favorable increase of 11 percent over three years.

Ergo, students who take developmental education writing classes are likely to be taught by full‐time discipline faculty.  We need to maintain the number of
tenured and tenure‐track teachers to support course development, instructional consistency, and program continuity.  Full‐time faculty who are trained in
developmental teaching strategies are particularly crucial to an acceleration model, which is a system‐wide mandate.

C.  Effectiveness Indicators

Based on information from Fall 2016 Data on New Methods for Placement and [sic] Math and English, in 2013, of 1,323 students enrolled in any English course,
37 percent completed college‐level English after two semesters while 45 percent finished after four. In Fall 2016, however, we see a dramatic increase with 62
percent of 1,134 students completing their college‐level English requirement after two semesters. This demonstrates the effectiveness of moving from stand‐
alone, multi‐course developmental English sequence, e.g., ENG 8, ENG 19, ENG 22, to one semester accelerated ENG 24/24C and co‐requisite ENG 100/ALP.
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Completion rates of all students were also positive even when disaggregated into various cohorts. The UHCC 2016‐2017 system goal was 85 percent enrollment
and 62 percent passing in two semesters or one academic year. At Leeward, of 367 Pell recipients, 87 percent enrolled in English with 67 percent completing
their English requirement after two semesters. For those 707 students categorized as Under‐Represented Minorities (URM), 84 percent enrolled in English and
64 percent passed. Looking at First‐Generation Students (FGS), some 244 pupils, 82 percent enrolled while 67 percent passed during the academic year
(University of Hawai'i Institutional Research and Analysis Office). The data demonstrates with an 84 percent enrollment average and 66 percent average
completion rate, Leeward was close to meeting the former goal and surpassed the completion goal by four percent.  

For developmental students, per Fall 2016 Data on New Methods for Placement and [sic] Math and English, 229 students entered Leeward in Fall 2016 at one‐
level below college. During the same term, 206 enrolled in ALP with 63 percent passing. Forty‐one enrolled in Spring with 66 passing. This means that 64
percent of students taking ALP completed their English requirement in one academic year surpassing the 2017‐2018 system goal by one percent (“Leeward
Community College College‐Level Completion Ratios in First‐Year”).

Those at two‐steps below fared similarly. Five‐hundred‐five students placed into ENG 24 or 24C in Fall 2016. Of these, 60 percent completed their English
requirement in one academic year within the accepted statistical margin of error of plus or minus 3 percent.

D.  Persistence Indicators

As of October 2017 when this report was compiled, no ARPD data was available for Developmental Writing or Co‐Requisite courses. Thus 2016‐2017 persistence
analyses comes from data compiled by Leeward’s OPPA office.

For students placing two‐steps or more below college English in 2013‐2014, only 34.6 percent persisted into college‐level ENG 100 with 29 percent passing with
a “C” or higher. In 2016‐2017, however, persistence went up to 42. 6 percent and the success rate increased to 39.1.   

Several initiatives to improve persistence and success have been undertaken:

1. The UHCC Acceleration Initiative eliminates stand‐alone developmental education courses, which, research demonstrates, adversely affects persistence as
well as retention through graduation. Therefore Leeward’s students placing at levels below college English take one of two accelerated courses.

ENG 24 and ENG 24C, both modeled on the Chabot College project of Doctor Katie Hern, incorporates reading, writing, and reasoning into one course. This
accelerated 6‐credit course combines ENG 8, 18, 19, 21, and 22 into one. The faculty meet bi‐weekly and continue to discuss and develop curricula and assess
course pedagogy and SLOs.  The course finished a pilot program at the end of 2014‐2015 and has become a permanent part of English course offerings.  

The Accelerated Learning Program (ALP) is a co‐requisite model combining an even number of developmental writing students with transfer‐level students.
Those placing at the developmental level receive an additional 3 credits of instruction with their ENG 100 instructor.  ALP has been offered since fall 2011.  The
numbers of sections offered continues to ramp up and has been extremely successful, with passing numbers consistently at 70 percent and above, in moving
students through one‐step below college and college level in a single semester.

2. Developmental education instructors have invited Writing Center consultants into English classrooms since 2006 to facilitate collaborative projects and peer
editing. The addition of these tutors allows instructors to offer more one‐on‐one and small group instruction, thereby increasing student confidence,
perseverance, and thus passing rates.

3. Developmental Education Counselor, Nicole Keim‐Fortuno, has proven to be invaluable to student achievement.  Part of ALP’s success can be attributed to
the fact that Nicole counseled all program students prior to enrollment. Moreover, she advises developmental students (including second language learners)
whose personal and academic struggles threaten their advancement in our writing courses. Furthermore, Nicole is an integral source of support to
developmental education instructors searching for ways to help students overcome such barriers as PTSD, cognitive challenges, and behavior issues.

Part III. Action Plan

In fall 2015, prior to the UHCC Acceleration Initiative, developmental education programs system‐wide were tasked with creating courses that would push
students through the developmental pipeline as quickly as possible (in one semester, preferably) to alleviate attrition and help students graduate on time.
Leeward’s Language Arts Division immediately began reducing then eliminated traditional courses, while scaling up ENG 24, 24C, and ALP.  Today, any student
who places at levels equivalent to ENG 8, 18, or 19 will automatically be placed in ENG 24 or if a CTE student, into ENG 24C.  Those who place into ENG 21 or 22
will be put into ALP.  Students who pass ENG 24 or ENG 24C with an A, B, or C will then move into ENG 100 the subsequent term. Therefore, both ENG 24/24C
and ALP options allow students to complete their foundational writing requirement in one year.

With the UHCC Acceleration Initiative now in effect, the Developmental Education Writing Program will do the following:

1. Continue to support/fund professional development.

The Acceleration Initiative, which also includes a revamp of placement measures to allow self‐reporting of test scores including the ACT, SAT, HiSet and GED,
high school GPAs, as well as the replacement of Compass with AccuPlacer, requires instructors to be up‐to‐date in pedagogy, classroom management,
technology, and educational techniques that target accelerated learning. Thus, attendance at discipline conferences, workshops, or seminars in Hawai‘i or
elsewhere is essential.

The division will encourage faculty to seek diverse professional development opportunities. Upon return, attendees will share fresh insights with other division
members. As we move further into a digitally integrated world, it is imperative that this division help instructors obtain the tools to develop our students into
effective, ethical global citizens.

The division is also planning on bringing over national leaders in acceleration for faculty workshops. As it is not financially feasible to send every faculty
member to a mainland conference, we will bring the experts here to us.

2. Hire an APT Retention Specialist to help our currently over‐taxed developmental education English counselor.  

With the scaling up of accelerated courses, accurate placement and the ability to deal with both in‐ and out‐of class student issues are of great importance.
Currently, our one counselor has a caseload of some 500 students. A support staff member would allow our counselor to offer more effective help and
interventions to increase persistence and success.

3. Offer more tutors or peer support for developmental classes.

ENG 24 in Waianae has had peer tutors since the program’s inception. These are students who have successfully passed the course and have returned in a
teaching assistant capacity. Anecdotal evidence from both faculty and students point to the success of this added layer of support. According to the ENG 24
Coordinator, the benefits to the students are multifaceted. Peer mentors serve as role models because they went through exactly what the students are going
through now. They aid students in starting and completing assignments, offer a compassionate shoulder while simultaneously underscoring the importance of
mastering both soft‐ and hard‐ skills necessary for course execution.

During Fall 2016, Leeward’s Pearl City campus attempted to start a similar peer mentor program. Due to the increased availability of higher paying positions
outside of campus, however, the division found it difficult to attract students to be peer tutors. Thus the division has increased its dependence upon the
Writing Center to facilitate workshopping and peer support with very positive results. We foresee continuing this collaboration in the upcoming year.

4. Rework ENG 24.
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Initially, this course was developed from Chabot College’s accelerated developmental model where students completed two levels of below‐college English in a
single term. The course integrated college‐success strategies into reading‐ and writing‐based assignments that addressed the cognitive composition
requirements of a college‐level course. Holistically designed, all hard skills were incorporated into recursive assignments instead of being taught in isolation.
Throughout semesters, however, the course has moved away from these basic tenets. Thus, the Developmental Education English coordinator has re‐established
ENG 24's commitment to the synthesis of soft‐ and hard‐skill development required for this and subsequent course completion. Indeed the goal for ENG 24 is not
only student success in this course, but more importantly in the subsequent college/transfer level ENG 100. A committee has been formed and is currently
developing a multi‐modal, 21st century global learner centered curriculum for this demographic.

Part IV. Resource Implications

1. Guest Workshop Presenter, Peter Adams: $5,298.00

The division hopes to bring Peter Adams, creator of the Accelerated Learning Program (ALP), to our campus. As instructors refine acceleration pedagogy and
curricular development, it would be conducive to work with one of the nation's foremost authorities on co‐requisite developmental education. Through this
workshop, instructors would learn best‐practice strategies for increasing student participation, retention, and success in co‐requisite and other forms of
accelerated learning spaces.

2. APT Retention Specialist: $50,352/year

The college and UHCC system’s goals involve ensuring that all students complete English and math within one year. Specifically, 75 percent of students testing
at one‐level below college ready will successfully complete their college‐level English course within one semester, and 70 percent of students testing at two or
more levels below college ready will successfully complete their college‐level English course within one year. Therefore, a Retention Specialist is crucial for the
developmental English program in order to assist the Developmental English counselor, work with students, and partner with instructional faculty to reach these
performance goals.

3. Three Fully‐Equipped Computer on Wheels with 75 Laptops: $46,328.78

As instructors move toward 100 percent textbook‐free classes, adjust pedagogy as well as content delivery for digital‐age learners, and as developmental
students increasingly use online tools for in‐class research and just‐in‐time intervention, reliable instructional technology must be readily available. Laptops will
allow students access to materials and enable them to utilize free Google writing apps in the classroom. In 2016, LA purchased four COWs for developmental
student use. One‐hundred percent of developmental English faculty utilize these resources in their classes.

4.   Repurpose two LA classrooms into technology‐accessible, multi‐modal classrooms: $52,288 +

Modular furniture will facilitate laptop use, student collaboration, as well as viewing and annotating of multi‐modal content delivery to support students with
various learning styles. Increased electrical resources will enable use of technology beyond laptop battery life, i.e., all classes throughout the day may use the
appliances

5.   Professional Development: $10,100/year

Summer ALP: This workshop offers ALP instructors, new and seasoned, the opportunity to norm classes and course assessments, share best practices,
troubleshoot, and discuss national innovations in acceleration. As the workshop is held in the period between the end of spring semester and start of summer
session one, faculty are available to participate fully, both physically and mentally, in this two‐day event. After last year’s workshop, 100 percent of
participants rated the event “excellent” or “very good” and the activities applicable to their own teaching.  $6,300/year

Summer ENG 24: This workshop offers ENG 24 instructors, new and seasoned, the opportunity to norm classes and course assessments, share best practices,
discuss curricular issues, as well as present national innovations in acceleration. This professional development opportunity is similarly held in summer.
$3,700/year
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